(B) the children were excluded entirely from the public school system and from being
educated with their peers;
(C) undiagnosed disabilities prevented the children from having a successful educational
experience; or
(D) a lack of adequate resources within the public school system forced families to find
services outside the public school system.
(3) Since the enactment and implementation of the Education for All Handicapped Children Act
of 1975, this chapter has been successful in ensuring children with disabilities and the families of
such children access to a free appropriate public education and in improving educational results
for children with disabilities.
(4) However, the implementation of this chapter has been impeded by low expectations, and an
insufficient focus on applying replicable research on proven methods of teaching and learning for
children with disabilities.
(5) Almost 30 years of research and experience has demonstrated that the education of children
with disabilities can be made more effective by—
(A) having high expectations for such children and ensuring their access to the general
education curriculum in the regular classroom, to the maximum extent possible, in order to—
(i) meet developmental goals and, to the maximum extent possible, the challenging
expectations that have been established for all children; and
(ii) be prepared to lead productive and independent adult lives, to the maximum extent
possible;
(B) strengthening the role and responsibility of parents and ensuring that families of such
children have meaningful opportunities to participate in the education of their children at
school and at home;
(C) coordinating this chapter with other local, educational service agency, State, and
Federal school improvement efforts, including improvement efforts under the Elementary and
Secondary Education Act of 1965 [20 U.S.C. 6301 et seq.], in order to ensure that such children
benefit from such efforts and that special education can become a service for such children
rather than a place where such children are sent;

Focus on the General Curriculum

Peer Support Interventions to Promote
General Education Access and Friendships
Erik W. Carter
University of Wisconsin-Madison

PUBLIC LAW 108–446—DEC. 3, 2004

Public Law 108–446
108th Congress

118 STAT. 2647

An Act

To reauthorize the Individuals with Disabilities Education Act, and for other purposes.

Be it enacted by the Senate and House of Representatives of
the United States of America in Congress assembled,
SECTION 1. SHORT TITLE.

This Act may be cited as the ‘‘Individuals with Disabilities
Education Improvement Act of 2004’’.
SEC. 2. ORGANIZATION OF THE ACT.

Dec. 3, 2004
[H.R. 1350]

Individuals with
Disabilities
Education
Improvement Act
of 2004.
20 USC 1400
note.

This Act is organized into the following titles:
Title I—Amendments to the Individuals With Disabilities
Education Act.
Title II—National Center for Special Education Research.
Title III—Miscellaneous Provisions.
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TITLE I—AMENDMENTS TO THE INDIVIDUALS WITH DISABILITIES EDUCATION ACT
SEC. 101. AMENDMENTS TO THE INDIVIDUALS WITH DISABILITIES EDUCATION ACT.

Parts A through D of the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.) are amended to read as follows:

‘‘PART A—GENERAL PROVISIONS

‘‘SEC. 601. SHORT TITLE; TABLE OF CONTENTS; FINDINGS; PURPOSES.

20 USC 1400.

‘‘(a) SHORT TITLE.—This title may be cited as the ‘Individuals
with Disabilities Education Act’.
‘‘(b) TABLE OF CONTENTS.—The table of contents for this title
is as follows:
‘‘PART A—GENERAL PROVISIONS
‘‘Sec. 601. Short title; table of contents; findings; purposes.
‘‘Sec. 602. Definitions.
‘‘Sec. 603. Office of Special Education Programs.
‘‘Sec. 604. Abrogation of State sovereign immunity.
‘‘Sec. 605. Acquisition of equipment; construction or alteration of facilities.
‘‘Sec. 606. Employment of individuals with disabilities.
‘‘Sec. 607. Requirements for prescribing regulations.
‘‘Sec. 608. State administration.
‘‘Sec. 609. Paperwork reduction.
‘‘Sec. 610. Freely associated states.
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Why Relationships Matter...For Students with
Disabilities!
• Companionship and sense of belonging
• Emotional and practical support

“Students with disabilities are best
served with their nondisabled
peers whenever possible and
consistent with the individual
needs of the child and the wishes
of the parent.”

• Peer norms and values (role models)
• Learning new skills
• Improved self-esteem
• Intellectual and academic development
• Decreased behavioral challenges
• Increased school and work attendance
• Improved quality of life

http://www.ed.gov/inits/commissionsboards/whspecialeducation/index.html

Why Relationships Matter...For Their Peers

Sources: Carter & Hughes (2006); Copeland et al. (2004); Ryndak & Fisher (2001)

Where Do High School Students With Autism
Receive Instruction?
General Education
Special Education

•Develop new friendships
•Enhanced appreciation of diversity

62%

Any Courses

86%

•Increased awareness of disability issues
•Increased advocacy skills—future citizens
•Personal growth and sense of accomplishment

36%
71%

•Greater self-esteem
31%

•Have fun

76%

•Interest in pursuing careers in this field

52%
76%

Sources: Copeland et al. (2004), Fisher (1999), Kamps et al. (1998)

Source: Newman (2006); NLTS-2 Wave 1 School Program Survey

Where Do High School Students With Cognitive
Disabilities Receive Instruction?

In Pennsylvania...

General Education
Special Education

<21%

21-60%

>60%

Elsewhere

69%
Any Courses

92%

Multiple Disabilities

7%

Intellectual Disabilities

31%

8%

58%

9%

Autism

27%

34%

23%

50%

18%

7%

48%

11%

69%
0%

Source: Newman (2006); NLTS-2 Wave 1 School Program Survey

Are Students Academically Engaged?
Engaged

100%

80%

33%

40%

60%

80%

100%

Findings

Unengaged

23%

20%

In core academic classes...
• There was no interaction during 23.5%

33%

•

60%

of observations
Interactions occurred with 2.1 different
peers (12.4% of classmates)

Social-related
47%

Task-related
53%

97%
40%

67%

77%

In elective/related arts classes...
• There was no interaction during 27.4%

67%

20%

0%

of observations

Large Group

Small Group

Independent

3%

No Instruction

• Interactions occurred with 1.9 different

Task-related
38%
Social-related
62%

peers (11.4% of classmates)

Sources: Carter, Sisco, Brown, Brickham, & Al Khabbaz (in press)

Are Students Interacting with Their Peers?

Beyond the Classroom: By the Numbers...

5

Core Academic
Elective Classes

4

59.1%

24.3%

44.3%

3

2

88.3%

1

0

Large Group

Small Group

One-on-One

Independent

49.4%

No Instruction

Instructional Format
Sources: Carter, Sisco, Brown, Brickham, & Al Khabbaz (in press)

Source: NLTS-2

Paraprofessionals: The Usual Supports

Reflecting on How We Provide Support

• More than 312,000 paraprofessionals

• What are the advantages of relying on adult-delivered supports?

• One-on-one support in inclusive settings

• What are some of the potential drawbacks?

• Increasingly requested by teachers and/or
parents

• Do our answers differ depending on...
• Grade level?

• The “ticket” to inclusion?!?!

• School setting?
• Student characteristics?

Paraprofessionals: The Usual Supports

Adults may inadvertently...
• Set students apart
• Limit students’ social interactions with their classmates
• Decrease contact between students general education
teachers or other group leaders
• Hinder student learning and achievement
• Encourage unnecessary dependence on adults--limit
self-determination
Source: Giangreco et al. (2004)

www.uvm.edu/~cdci/evolve/

Advantages of Peers
Peers are “experts” on social skills
Peers are not as “stigmatizing”
Peers are great problem solvers
Peers are future supports
Peers benefit...
Peers are readily available

Peer Support Arrangements
Improving Students’ Social Lives and Learning

Peer Support Arrangements
Facilitate student participation in class
activities
Provide frequent feedback and
encouragement
Model communication and other skills

Basic Steps...
• Identifying students with severe disabilities who need assistance to
participate in class activities;
• Recruiting peers from within the same classroom to help provide some of
these supports;
• Arranging for students to sit next to each other and remain in close
proximity during class activities;

Promote interaction with other classmates

• Orienting peers to their roles, explaining the rationale for their involvement,
and showing them basic strategies for supporting the academic and social
participation of their classmate;

Support progress related to IEP goals

• Providing ongoing monitoring, feedback, and assistance to peers and their
partners throughout the semester, as needed; and,

Support current behavior intervention plans,
as appropriate

• Shifting paraprofessionals to a broader support role within the classroom
through which they assist all students, as directed by the teacher

Paraprofessional Roles
• Classroom versus one-on-one support
• Modeling for peer supports how to interact and promote class
participation
• Adapting the course curricula, assignments and projects
(under guidance of special and regular education teacher)
• Supervising and monitoring the peers to ensure that student
with disabilities is fully participating
• Fading presence and direct support

Muriel
• Significant cognitive
disabilities, autism
Brian
• Significant cognitive
and physical disabilities
• Limited verbal speech
Odessa

Evidence of Effectiveness
Findings from recent research studies...
Carter, Sisco, Melekoglu, and Kurkowski
Wisconsin Research Foundation
Kennedy, Cushing, Carter, Clark, and colleagues Project
ACCESS (U.S. Department of Education)

Participating Students and Classroom Settings
•50 middle and high school students
with developmental disabilities
•Enrolled in academic general education class
•5 observations with paraprofessionals
•5 observations with peer supports

• Significant intellectual
disabilities
• Extremely quiet
Cayla
• Significant intellectual
and physical disabilities
• Uses AAC

Ecology
English
History
Language arts
Math

Science
Social studies
Spanish
Speech
World geography

How Do Peer Support Interventions Impact
Students’ Peer Interactions?

15%

10%

10%

0%

4%

4%

Peer Support

Working Alone

69%
60%

51%

40%

20%

Academic Engagement

Curricular Alignment

Peer Support

Working Alone
Peer Support

99%
100

91%

80%

80

60%

60

91

91
82

83

88

68
Grades

Percentage of Observation Intervals

78%

80%

Do Peer Supports Benefit From These
Interventions?

99%
86%

95%

0%

Other Classmates

Do Peer Supports Benefit From These
Interventions?
100%

Percentage of Observation Intervals

100%
16%

5%

Paraprofessional Support
Peer Support

Paraprofessional Support
Peer Support

20%
Percentage of Observation Intervals

How Do Peer Support Interventions Impact
Students’ Academic Participation?

40%

20%

0%

40

20

Academic Engagement

Curricular Alignment

What Are We Learning?

0

A/B Students

C/D/F Students

All Students

What Are People Saying?

Rigor and Relationships require support
Improvements in engagement and curricular
consistency for students with disabilities
Serving as a peer support does not have
detrimental academic affects for peer supports
The frequency of interactions increased for
students with disabilities

“I found that ____ really came
out of his“shell
progressed
Forand
this
student,
“It
was
wonderful
to seesocially.
the
I also found that the project dramatically
participation
has
been
great
students'
faces
light
up
when
theyis
helped the peer support academically.
This
afelt
big other
step
for students
her. in
She
hashave
always
struggled
and
benefited
included
every
aspect
of
academically and this experience has helped her
from havingclass.”
the paraprofessional
dramatically. This is something that we will
freed
to help of
more.”
continue
for up
the remainder
the year.”

Paraprofessional
General Educator
Special
Educator

What Do Peer Supports Say?
• Developing new friendships
• Enhanced appreciation of diversity
• Increased awareness of disability issues

Getting Started

• Increased advocacy skills—future citizens

Where do you begin?

• Personal growth and sense of accomplishment
• Greater self-esteem
• Have fun
• Interest in pursuing careers in the field

Implementing Peer Support Strategies
1.Identifying classroom expectations
and needed supports, adaptations, etc.

1. Identifying Classroom Expectations and Needed
Supports
• What are the common
classroom routines and
expectations?

2.Decide on needed supports
• How will the student participate?
3.Recruiting peer supports
4.Equipping peers to work together

• What supports and adaptations
need to be provided?

5.Monitoring and providing feedback

• Who will provide these things?

6.Facilitating relationships beyond the
classroom

2. Recruiting Peer Supports

Considerations in Selecting Peer Supports
• Ask the student...
• Similar ages
• Expressed interest
• Consistent attendance
• Shared interests
• Existing social networks
• Interpersonal skills and willingness to learn

Identifying Peer Supports
Approaches

4. Equipping Peers to Work Together
Advantages Drawbacks

• Rationale for involving peers in providing support

Student-identified peers

• Broad description of IEP goals

Class announcements

• Confidentiality and language

Teacher recommendations
Circle of friends

• Instructional strategies
• Communication strategies

Rotating peer supports
Universal peer supports
Peers from other settings

5. Monitoring and Providing Feedback

• Giving feedback
• What not to do...

Can The Student Do It..
Is it m

ore fu
som n to do
eone
it
else? with

• How will the team communicate about future lessons?

On his or her own?

• Who will adapt materials?

If given the right technology or adaptive equipment?

• Who will train and give feedback to the peer supports and partners?

If given just a little instruction?

• Who will collect data on IEP goals?

With a little help from a friend or peer?

• Who will model support strategies?

With someone else’s help in the setting?

• What is the plan for dealing with inappropriate behavior of the peer supports
or the student with disabilities?

later
With occasional help from a teacher or other
staff?

Okay initially
...less so

With continuous help from a teacher or other staff?

6. Facilitating Interactions Beyond the Classroom

Natural relationships
and supports
Buddy systems
Informal peer interactions
Extracurricular and
recreational activities

Friendship groups and
supportive relationships
programs

Goal-setting and problemsolving groups

Partners at Lunch Club
“Yes I Can” Program
Best Buddies
Peer facilitators
Peer buddy program

Peer planning
Circles of Friends
MAPS
PATH
Personal futures planning

School-Wide Peer Support Programs

Source: Janney & Snell (2006)

Program Description

Program Variations

• Credit course

• General vs. special education classes

• Peer buddies spend at least one period each day with their peers with
disabilities

• One-to-one vs. group interactions
• Friendship vs. helping relationships

• Peer buddies serve as positive role models
• Students with disabilities as peer buddies
• Peer buddies provide the support that their partner needs to be included in
curricular and extracurricular activities at school
• Peer buddies may accompany partners to community-based work training or
off-campus instruction

Seven Steps to Getting Started...

1. Develop a Credit Course Offering

1.Develop a peer support course for
elective credit

• Establish a base of support with administration for inclusion of students with
disabilities in school activities

2.Recruit Peer Buddies

• Incorporate course in the school’s curriculum.

3.Screen and match students
• Follow established procedures of LEA and SEA to apply for a new course

4.Orient peers
5.Support students

• Include course descriptions in school’s class schedule

6.Address lunch and other noninstructional times

• Or, utilize an existing course, such as service-learning or peer mentoring
course

7.Establish an advisory board

Hughes & Carter (2008)

2. Recruit Peer Buddies

3. Screening Peers

• Guidance Department

• Referral through guidance counselor

• Advertising

• Interview with special education teacher

• Announcements, posters, flyers
• Recruitment video
• Articles in newspaper and PTA newsletter

• Written application and teacher reference
• Allow students to observe in the classroom

• Presentations to clubs and targeted classes
• Peer Tutoring Week, buddies promote the program
• Introduce the course at faculty meeting
• Start slowly, establish course reputation

4. Orienting Peers to Their Roles

5. Support Students

• Hold an introductory meeting

• Supervising teachers conduct observations and feedback sessions with
Buddies

• Communicate expectations, including attendance and grading

• Provide feedback to Peer Buddies on:

• Suggestions for dealing with challenging or inappropriate behavior

• Interaction skills
• Time management

• Peer support and on-going training through Peer Buddy Club

• Use of positive reinforcement
• Instructional and motivational strategies
• Activities engaged in with partners, curriculum modifications
• Buddies keep daily journal on activities and reflections—review weekly

6. Address Lunch and Other Non-instructional Times

7. Establish an Advisory Group

• Invite Peer Buddies to join partners in the cafeteria

• Invite representatives of all participants

• Structure initially—specific days of the week

• Peer Buddies and partners
• Parents

• Encourage Peer Buddies to invite their general education friends to join the
group to increase “circle of friends”
• Invite general education students who cannot enroll in the course due to
schedule conflicts

• Administrators
• Guidance counselors
• General education and special education teachers
• Include community representatives to expand to community-based activities,
such as work experiences
• Meet at least once each semester to evaluate and improve the program

Resources
• Carter, E. W., Cushing, L. S., & Kennedy, C. H. (available in December). Peer
support strategies: Improving students’ social lives and learning. Baltimore:
Paul H. Brookes.
• Downing, J. E. (2005). Teaching communication skills to students with severe
disabilities (2nd ed.). Baltimore: Paul H. Brookes.
• Goldstein, H., Kaczmarek, L. A., & English, K. M. (2001). Promoting social
communication: Children with developmental disabilities from birth to
adolescence. Baltimore: Paul H. Brookes
• Hughes, C., & Carter, E. W. (in press). Peer buddy programs for successful
secondary school inclusion. Baltimore: Paul H. Brookes.
• Janney, R., & Snell, M. E. (2006). Social relationships & peer support (2nd ed.).
Baltimore: Paul H. Brookes.
• Sigafoos, J., Arthur-Kelly, N., & Butterfield, N. (2006). Enhancing everyday
communication for children with disabilities. Baltimore: Paul H. Brookes.
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Erik Carter, Ph.D.
Waisman Center
1500 Highland Avenue
Madison, WI 53705
ewcarter@wisc.edu
(608) 263-6745 telephone
www.education.wisc.edu/rpse

Classroom Activities and Peer Support Brainstorming
Student Goals:

At the beginning of class….
The student could…

The paraprofessional could…

Peers could…

When there are lectures or whole group instruction…
The student could…

The paraprofessional could…

Peers could…

When there are small group or lab activities…
The student could…

The paraprofessional could…

Peers could…

When there is independent seatwork…
The student could…

The paraprofessional could…

Peers could…

When ______________________…
The student could…

The paraprofessional could…

Peers could…

The paraprofessional could…

Peers could…

At the end of class…
The student could…

