
7/28/2015 

1 

Pennsylvania Training and Technical Assistance Network 

Social Skills: Where to Start and 

How Skills Streaming Can Play a 

Role 

National Autism Conference 

August 5, 2015 

 

Leigh M. OõBrien, M.A., BCBA 

PaTTAN s Mission 

The mission of the Pennsylvania 

Training and Technical Assistance 

Network (PaTTAN) is to support the 

efforts and initiatives of the Bureau of 

Special Education, and to build the 

capacity of local educational agencies 

to serve students who receive special 

education services. 
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PDE s Commitment to Least Restrictive Environment (LRE) 

Our goal for each child is to ensure 

Individualized Education Program (IEP) 

teams begin with the general 

education setting with the use of 

Supplementary Aids and Services 

before considering a                            

more restrictive environment. 
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Why are we discussing this topic? 

ÅResearch supports that a studentõs social 
incompetence relates to increased negative 
outcomes in the future (Walker, Ramsey, & Gresham, 2004) 

ÅExamples of social behavior from 2 months 
through 1 year old 
(http://www.cdc.gov/ncbddd/actearly/milestones/index.html): 

ðSmiles at people 

ðStarts to babble with expression 

ðResponds to other peopleõs emotions 

ðCopies sounds and gestures of others 

ðAttempts to get attention of others both vocally and 
non-vocally 
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DSM-5 Diagnostic Criteria 

ÅSocial Communication Disorder and Autism 

Spectrum Disorder 

ðPersistent deficits in social communication and 

social interaction 

ÅDeficits in social-emotional reciprocity 

ÅDeficits in nonverbal communicative behavior (e.g., eye 

contact, body language, lack of expressions, etc.) 

ÅDeficits in developing, maintaining and understanding 

relationships 

 

(https://www.autismspeaks.org/what-autism/diagnosis/dsm-5-diagnostic-criteria) 
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Always Assume it is a òSkill-Deficitó 

ÅWith or without a diagnosisé 

ÅAllows everyone to focus on TEACHING 

instead of blaming or making excuses 

ÅProactive rather than reactive!  
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Considerations  

ÅStart instruction early, but its never too late! 

ÅIncorporate peers!  

ÅWill possibly require a lot of teaching 

ÅTeach everyone ð not just the student with 

the diagnosis 
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Where to Start? 

ÅAssessments!! 

ðPreschool and early school aged children  

ÅVerbal Behavior Milestones Assessment and 

Placement Program (VB-MAPP: Sundberg, 2008) 

ÅSkills Streaming (McGinnis & Goldstein, 2012) 

 

ðMiddle and High school and post secondary  

ÅEssential for Living (McGreevy, Fry & Cronwall, 

2012) 

ÅSkills Streaming (McGinnis & Goldstein, 2012) 8 



7/28/2015 

5 

VB-MAPP - Social Skills Milestones 

Å0-18 months: 

ðMakes eye contact as a mand 5 times 

ðIndicates they want to be held or physically played 

with 2 times 

ðSpontaneously makes eye contact with other 

children 5 times 

ðSpontaneously engages in parallel play near other 

children for 2 minutes 

ðSpontaneously follows peers or imitates their 

motor behavior 2 times 
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VB-MAPP - Social Skills Milestones 

Å18-30 months: 

ðInitiates a physical interaction with a peer 2 times 

ðSpontaneously mands to peers 5 times 

ðEngages in sustained social play with peers for 3 

minutes without adult prompts or reinforcement 

ðSpontaneously responds to the mands from peers 

5 times 

ðSpontaneously mands to peers to participate in 

games, social play, etc. 2 times 
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VB-MAPP - Social Skills Milestones 

Å30-48 months: 

ðSpontaneously cooperates with a peer to 

accomplish a specific outcome 5 times 

ðSpontaneously mands to peers with a WH 

questions 5 times 

ðIntraverbally responds to 5 different questions or 

statements from peers 

ðEngages in pretend social play activities with peers 

for 5 minutes without adult prompts 

ðEngages in 4 verbal exchanges on 1 topic with 

peers for 5 topics 11 

 Reminders 

ÅSocial behavior is VERY complex 

ÅRules can be ambiguous and vague  

ÅLocations, settings and people can alter the 

expectations 

ÅAdvancement may be dependent on other 

forms of verbal and non-verbal behavior 

ÅSustained social interactions may not be 

valuable 
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Common Mistakes  

ÅFailure to pair ð adult and peers 

ÅFailure to condition attention as something of 

value 

ÅForcing or requiring eye contact 

ÅForcing turn taking/sharing 

ÅFailure to teach component skills prior to 

social interaction 

ÅFailure to fade prompting 

ÅFailure to take motivation into consideration 
13 

Motivation ð Why is it so important? 

ÅMotivation plays a role in altering the value of 

something and effects the frequency of a 

previously reinforced behavior 

ðReinforcement Ą consequence that occurs 

immediately after a behavior and therefore 

increases the future probability of that behavior 

occurring again in the future 

ÅIf motivation for social interaction is not 

established it is less likely to occur! 
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How do we establish motivation? 

ÅPAIRING!!! 

ðôPairingõ is the process of delivering positive 

reinforcement during or immediately following a 

behavior/activity 

ðOver time the neutral or aversive 

activity/behavior/person acquires reinforcing 

properties because it has been ôpairedõ with 

reinforcement 

ðDoes not require compliance with a demand 

ðThe process can be used to condition adults, 

peers, environments, activities, etc. as potential 

reinforcers  
15 

Tips for the ôpairingõ process 

ÅSelect potential reinforcers you can control 

ÅSelect potential reinforcers you can deliver in 

varying sizes and amounts 

ÅSanitize the environment or other competing 

potential reinforcers 

ÅDO NOT chase a child to offer a potential 

reinforcers 

ÅEffectively use differential reinforcement for 

approach while fading proximity 
16 
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Peer to Peer Pairing - Simplified 

ÅIdeal if have reverse inclusion opportunities 

ÅIdentify willing peer ôbuddyõ OR partner 

students accordingly 

ÅIdentify potential reinforcer for student, 

preferably one that is NOT a potential 

reinforcer for the peer AND that has multiple 

parts. 

ÅIdentify a potential reinforcer for the peer ð 

use as promise reinforcer 

 17 

Peer to Peer Pairing cont. 

ÅTeacher will require peer buddy to approach 

student and deliver potential reinforcer ð no 

additional demand requirement for student 

ðTeacher will guide peer on how to differentially 

reinforcer student based on approach and 

interaction 

ÅTeacher will differentially reinforce peer for 

compliance 
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Peer to Peer Pairing ð Structured Session 

ÅIdentify willing peer ôbuddyõ OR partner 

students accordingly 

ÅIdentify potential reinforcers for each student 

ðFor the exchange - preferably items/activities that 

have multiple parts AND activities that are not 

preferred by both students 

ðTo differentially reinforcer ð edibles work best 

ÅSchedule session ð short and effective, 5-10 

min  
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Peer to Peer Pairing cont. 

ÅGive student A student Bõs preferred items 

and student B student Aõs preferred items 

ÅGive each student a few pieces of the 

potential reinforcer to increase motivation  

ÅThe teacher will dictate the interaction ð will 

prompt each student to deliver/receive items 

ÅThe teacher will specifically reinforcer each 

student for being a ògiveró 

 
20 



7/28/2015 

11 

Peer to Peer Pairing cont. 

ÅData Collection 

ðProbe data ð 1)Accepting from a peer; 2) giving to 

a peer 

ðFrequency of prompted and unprompted ð 1) 

Accepting from a peer; 2) giving to a peer 

ÅGraphing 

ðFrequency of prompted and unprompted 

ÅCriteria for Mastery 

ðMinimum = Three consecutive Yes cold probes 

on each target 
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Peer-Peer  Pair ing Data Sheet 
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Manding 

ÅMotivation!! 

ÅEssential skill for social interactions 

ÅDifferent types 

ðFor items/activities present or out of sight 

ðFor attention, yes/no, removal of something 

ðFor information 

ÅCrucial to have a strong mand repertoire!  

23 

Peer to Peer Manding 

ÅConduct ONLY with peers that have been 

paired! 

ÅMaterial 

ðIdentify potential reinforcers for each student 

ðGather material that has many parts AND that 

the student has had exposure to in the past 

ÅMotivation for task completion? 

ÅExamples: puzzles, crafts, marble track, etc. 
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Peer to Peer Manding cont. 

ÅSet-up 

ðSit student next to each other rather than 

across 

ÅThis helps with two thingsé 

ðGive student A student Bõs preferred items 

and student B student Aõs preferred items 

ðGive each student a few pieces of the potential 

reinforcer to increase motivation  
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Peer to Peer Manding cont. 

ÅRole of the teacher 

ðNOT to help contrive motivation for the item 

ðHelp peers interact 

ðPrompt the speaker to mand with a vocal prompt 

ðPrompt the listener to respond with 

NONVOCAL prompts 

26 
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Peer to Peer Manding cont. 

ÅTeaching Procedures 

ðPrompt each student to give the other a part of 

the the respective item/activity 

ðWhen motivation is present for a specific student, 

prompt the student to mand for the item from 

the peer.  Continue to prompt the student to 

mand for the item while lightly tapping the listener 

(i.e., other student) to attend. DO NOT vocally 

prompt the listener to attend. 

ðOnce the listener delivers the item, immediately 

reinforcer the listener 

ðGeneralize to new peer, setting, etc.   
27 

Peer to Peer Manding cont. 

ÅVideo examples 

28 
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Peer to Peer Manding cont. 

ÅSession length Ą no longer than 10 min 

ÅData collection  

ðProbe data Ą (1) respond to a peer and (2) mand 

from a peer 

ðFrequency of prompted and unprompted 

responses for (1) responding to a peer and (2) 

manding from a peer 

ÅGraphing   

ðFrequency of prompted and unprompted (1) 

responding to a peer and (2) manding from a peer 
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Peer-Peer  Mand Data Sheet 
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Manding for Attention 

ÅRequires MOTIVATION for attention and 

interaction from others!!  

  

ÅSet-up 

ð2 staff required 

ÅStaff 1 Ą prompter 

ÅStaff 2 Ą delivers attention 

31 

Manding for Attention cont. 

ÅTeaching Procedure 

ðContrive situations where attention is valuable 

ðStaff 1 prompts child to mand for staff 2õs 

attention (e.g., calls name, taps on shoulder, etc.) 

ðStaff 2 immediately delivers attention concurrent 

with tangible reinforcement (e.g., token, edible, 

etc.) 

ðStaff 1 fades prompts and proximity across trials 

ðStaff 2 systematically decreases use of tangible 

reinforcement 

ðEventually target with peers 32 
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Mands for Attention cont. 

ÅData Collection 

ðFirst time Y/N probe data 

ðFrequency of prompted and unprompted mands 

 

ÅGraphing 

ðFrequency of prompted and unprompted mands 
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Curriculum Based Social Skills Instruction 

ÅAssessment data indicate 

ðVB-MAPP operants are within or have exceeded 

level three 

ðPlacement is beyond VB-MAPP or other 

assessment and continues to demonstrate skill 

deficit  

ÅPossibly ready for curriculum based social 

skills instruction 

34 
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Skillstreaming 

ÅFirst introduced in 1973 (i.e., Structured Learning 

Therapy ð Goldstein, 1973) 

ðLatest edition (i.e., 2012) includes all the changes 

research has found over the past 10 years 

ÅEarlier approaches to social skills assumed all 

individuals òhadó effective òbehaviorsó and they 

were not demonstrated 

ÅSkillstreaming was derived from a 

psychoeducational approach  

ðNo therapy! 

ðActive teaching! 35 

Skillstreaming ð Maximizing Effectiveness 

ÅGroup Leader/Trainer Selection 

ðGeneral teaching skills 

ÅGroup-processor 

ÅManagement of problem behavior  

ÅOverall ð demonstrate good teaching skills 

ðKnowledge of Skillstreaming 

ÅSuggested list of nine skills 

ðManaging the Group 

ÅOne teacher is sufficient but two is better 

36 
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Maximizing Effectiveness cont. 

ÅStudent Selection 

ðData based selection based on é 

ÅDirect observation 

ÅSkills Checklists 

ÅStudent Grouping 

ð2 criteria 

ÅShared skill deficiency 

ÅGeneralization-enhancing principle of identical 

elements  

37 
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Maximizing Effectiveness cont. 

ÅStudent Preparation 

ðIndividual at first, then again when group gets 

together 

ÅPurpose of skills targeted 

ÅProcedures used within curriculum 

ÅIncentives  

ÅRules/expectations  
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Maximizing Effectiveness cont. 

ÅSupport Staff or òtransfer coachesó 

ðCrucial piece!! 

ÅParents, siblings, peers, community workers, 

other school staff, etc. 

ðIf familiar with the program can help with é 

ÅPrompting 

ÅEncouraging 

ÅReassuring 

ÅRewarding 
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Concerns to Consider  

ÅSkill Selection  

ÅPlacement in School Curriculum 

ÅInstructional Setting 

ÅTime 

ðFrequency of sessions = 3-5 times per week 

ðLength of sessions = about 20-40 minutes 

ÅMaterial 

ðSkill cards and posters 

ðStudent manual and program form booklets 
41 

Teaching Procedures 

ÅCore Teaching Procedures 

ðModeling 

ðRole-Playing 

ðPerformance Feedback 

ðGeneralization Training 

42 
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9 Steps Within a Session 

1. Define the skill 

2. Model the skill 

3. Establish trainee skill need 

4. Select role-play 

5. Set up the role play 

6. Conduct the role-play 

7. Provide performance feedback 

8. Select next role-player 

9. Assign skill homework 43 

1. Define the Skill 

Å Very brief, teacher lead, activity 

Å Necessary step 

Å Goal Ą provide some information to 

students so they can understand the skill to 

be taught 

44 



7/28/2015 

23 

2. Model the Skill 

ÅEffective Modeling 

ðBehaviors are clear, detailed and concise  

ðBehaviors are systematic in effort and difficulty 

ðEnough repetition to ôoverlearnõ 

ðPerformed by several models 

ÅEffective Observing 

ðCan relate to model 

ðLikes the model 

ðCan imitate what was observed 

ðRewarded for performing behavior observed 
45 

2. Model the Skill 

3 Stages of Modeling 

1. Attention 

2. Retention 

3. Reproduction 
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2. Model the Skill 

Å Pre-plan demonstration as part of prep work for 

lesson ð focus on ôreal-worldõ demonstrations 

Å Most effective when é 

ð Use at least two examples 

ð Use relevant circumstances 

ð Model portrayal  

ð Model should òthink aloudó 

ð Display positive outcome 

ð Follow the correct behavioral steps of target skill 

ð One skill at a time  
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3. Establish Student Skill Need 

ÅBehavior rehearsal is KEY to role-play 

 

ÅPrior to role-play establish the level of 

practice need for each student 
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4. Select the First Role-Player 

ÅEveryone WILL participate! 

ÅStart with volunteers 

49 

5. Set Up the Role-Play 

ÅMain actor determines and describes the real-

life situation 

ÅMain actor chooses co-actor 

ÅMake as realistic as possible 
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6. Conduct the Role-Play 

ÅRemind all participants of roles and 

responsibilities 

ðMain actor follow behavioral steps and òthink 

aloudó 

ðCo-actor: stay in role 

ðOther students: observe and give feedback 

ÅAlways start each session with 2 modeling 

vidnettes ð even for review skills 

51 

7. Provide Performance Feedback 

ÅBrief feedback should follow each role-play 

ÅFeedback guidelines: 

ðProvide reinforcement ONLY after role-play follows 

the behavioral steps 

ðProvide reinforcement as immediately as possible 

ðAlways reinforce both the actor and co-actor 

ðVary reinforces 

ðProvide enough opportunities for reinforcement 

ðProvide substantial reinforcement for improvements 

52 
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8. Select the Next Role-Player 

ÅEveryone should have at least ONE 

opportunity 

ÅRepeat practice as often as possible 

ÅRemember - OVERLEARN 

53 
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Skillstreaming Examples 

ÅVideos 

55 
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9. Assign Skill Homework 

ÅNecessary for success!   

ÅOnly assigned following successful role-play 

ÅSimple at first  

ÅReinforce success! 

ÅStages of homework 

ðHomework reports 1, 2 & 3 

58 



7/28/2015 

30 

59 

60 


