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The mission of the Pennsylvania

Training and Technical Assistance
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Special Education, and to build the
capacity of local educational agencies
to serve students who receive special

education services.




PDE s Commitment to Least Restrictive Environment (LF

Our goal for each child is to ensure
Individualized Education Program (IEP)
teams begin with the general
education setting with the use of
Supplementary Aids and Services
before considering a
more restrictive environment.

Why are we discussing this topic?

AResearch supports that
incompetence relates to increased negative
outcomes in the futur@walker, Ramsey, & Gresham, 2004)

A Examples of social behavior from 2 months
through 1 yearld
(http:/Mww.cdc.goincbdddactearlymilestoneshdex.htmy.

0 Smiles at people

0 Starts to babble with expression

OResponds to other people
0 Copies sounds and gestures of others

0 Attempts to get attention of others both vocally and

non-vocally .
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DSMS5 Diagnostic Criteria
|
A Social Communication Disorder and Autism
Spectrum Disorder
d Persistent deficits in social communication and
social interaction

ADeficits in sociabmotional reciprocity

ADeficits in nonverbal communicative behavior (e.g., eys
contact, body language, lack of expressions, etc.)

ADeficits in developing, maintaining and understanding
relationships

(https./Mmvww.autismspeaks.ofghat-autism/diagnosis/dsBrdiagnostiecriteria)

5

Al ways Assumrefiitci

AWi th or without a di 4

A Allows everyone to focus on TEACHING
instead of blaming or making excuses

A Proactive rather than reactive!
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Considerations

A Start instruction early, but its never too late!
A Incorporate peers!
A Will possibly require a lot of teaching

A Teach everyoné not just the student with
the diagnosis

Where to Start?

AAssessments!!

d Preschool and early school aged children

AVerbal Behavior Milestones Assessment and
Placement PrograrivB-MAPP:Sundberg2008)

ASkills Streamin@/cGinnis & Goldstein, 2012)

d Middle and High school and post secondary

AEssential for Livin@icGreevy, Fry &ronwall
2012)

ASkills Streamin@cGinnis & Goldsteir2012) 8
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VB-MAPP- Social Skills Milestones

A 0-18 months:
d Makes eye contact as a mand 5 times

d Indicates they want to be held or physically played
with 2 times

d Spontaneously makes eye contact with other
children 5 times

d Spontaneously engages in parallel play near othe
children for 2 minutes

d Spontaneously follows peers or imitates their
motor behavior 2times

VB-MAPP- Social Skills Milestones

A 18-30 months:
d Initiates a physical interaction with a peer 2 times
d Spontaneously mands to peers 5 times

d Engages in sustained social play with peers for 3
minutes without adult prompts or reinforcement

d Spontaneously responds to the mands from peers
5 times

d Spontaneously mands to peers to participate in
games, social play, etc. 2 times

10
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VB-MAPP- Social Skills Milestones

A 30-48 months:

d Spontaneously cooperates with a peer to
accomplish a specific outcome 5 times

d Spontaneously mands to peers with a WH
guestions 5 times

d Intraverballyresponds to 5 different questions or
statements from peers

d Engages in pretend social play activities with peer
for 5 minutes without adult prompts

d Engages in 4 verbal exchanges on 1 topic with
peers for 5topics 1

Reminders

A Social behavior is VERY complex
A Rules can be ambiguous and vague

A Locations, settings and people can alter the
expectations

A Advancement may be dependent on other
forms of verbal and nonerbal behavior

A Sustained social interactions may not be
valuable

12
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Common Mistakes

A Failure to paid adult and peers

A Failure to condition attention as something of
value

A Forcing or requiring eye contact
A Forcing turn taking/sharing

A Failure to teach component skills prior to
social interaction

A Failure to fade prompting
A Failure to take motivation into consideratiolp

Motivationd Why is it so important?

A Motivation plays a role in altering the value of
something and effects the frequency of a
previously reinforced behavior
d Reinforcemen®y consequence that occurs

immediately after a behavior and therefore
increases the future probability of that behavior
occurring again in the future

A If motivation for social interaction is not
established it is less likely to occur!

14
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How do we establish motivation?

A PAIRING!!!
d0Pairingdéd is the proce
reinforcement during or immediately following a
behavior/activity

d Over time the neutral or aversive
activity/behavior/person acquires reinforcing
properties because it
reinforcement

d Does not require compliance with a demand

d The process can be used to condition adults,
peers, environments, activities, etc. as potentjal
reinforcers

Ti ps for the Opai

|
A Select potential reinforcers you can control

A Select potential reinforcers you can deliver in
varying sizes and amounts

A Sanitize the environment or other competing
potential reinforcers

A DO NOT chase a child to offer a potential
reinforcers

A Effectively use differential reinforcement for
approach while fading proximity

16
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Peer to Peer PairingSimplified

A Ideal if have reverse inclusion opportunities

Aldentifywi | | i ng peer o6bud
studentsaccordingly

A Identify potential reinforcer for student,
preferably one that is NOT a potential
reinforcer for the peer AND that has multiple
parts.

A Identify a potential reinforcer for the pedy
use as promise reinforcer

17

Peer to Peer Pairing cont.

|

A Teacher will require peer buddy to approach
student and deliver potential reinforcérno
additional demand requirement for student

d Teacher will guide peer on how to differentially
reinforcer student based on approach and
interaction

A Teacher will differentially reinforce peer for
compliance

18
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Peer to Peer Pairing Structured Session

Aldentify willing peer
students accordingly

A Identify potential reinforcers for each student

d For the exchange preferably items/activities that
have multiple parts AND activities that are not
preferred by both students

d To differentially reinforce® edibles work best

A Schedule sessiahshort and effective, 80
min

19

Peer to Peer Pairing cont.

AGi ve student A stude:Hr
and student B s ittemsl e nt

A Give each student a few pieces of the
potential reinforcer to increase motivation

A The teacher will dictate the interactiod will
prompt each student to deliver/receive items

A The teacher will specifically reinforcer each
student for being a (

20
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Peer to Peer Pairing cont.

|
A Data Collection

d Probe datad 1)Accepting from a peer; 2) giving to
a peer

d Frequency of prompted and unpromptéd.)
Accepting from a peer; 2) giving to a peer
A Graphing
d Frequency of prompted and unprompted
A Criteria for Mastery

d Minimum = Three consecutive Yes cold probes
on each target

21

Peer-Peer Pairing Data Sheet

Student: Notes Student: Notes
Accepts Y N Accepts Y N
from peer from peer
Gaveto Y N Gaveto Y N
peer peer |
Accepts | Givesto Accepts | Givesto
from Peer from Peer
peer peer
P/ S|P| S Pl S|P| S

22
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Manding

A Motivation!!
A Essential skill for social interactions

A Different types
d For items/activities present or out of sight
d For attention, yes/no, removal of something
d For information

A Crucial to have a strong mand repertoire!

23

Peer to Peer Manding

A Conduct ONLY with peers that have been
paired!

A Material
d ldentifypotential reinforcers for eacistudent

d Gather material that has many parts AND that
the student has had exposure to in the past

AMotivation for task completion?
AExamples: puzzles, crafts, marble track, etc.

24
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Peer to Peer Manding cont.

A Setup

0 Sit student next to each other rather than
across

AThis helps with two t

0Gi ve student A studen
and student B student

d Give each student a few pieces of the potentia
reinforcer to increase motivation

25

Peer to Peer Manding cont.

A Role of the teacher
d NOT to help contrive motivation for the item
d Help peers interact
d Prompt the speaker to mand with a vocal prompt

d Prompt the listener to respond with
NONVOCAL prompts

26
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Peer to Peer Manding cont.

A Teaching Procedures

d Prompt each student to give the other a part of
the the respective item/activity

d When maotivation is present for a specific student,
prompt the student to mand for the item from
the peer. Continue to prompt the student to
mand for the item while lightly tapping the listener
(i.e., other student) to attend. DO NOT vocally
prompt the listener to attend.

d Once the listener delivers the item, immediately
reinforcer the listener

d Generalize to new peer, setting, etc.

27

Peer to Peer Manding cont.

A Video examples

28
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Peer to Peer Manding cont.

A Session length, no longer than 10 min
A Data collection

0 Probe data® (1) respond to a peer and (2) mand
from a peer

d Frequency of prompted and unprompted
responses for (1) responding to a peer and (2)
manding from a peer

A Graphing

d Frequencyf prompted and unprompted (1)
responding to a peer and (2) manding from a peel

29

Pear-Pear M and Data Sheet

Student: Notes Student: Notes
Mand from |Y N Mand from |Y N
peer peer
Gaveto Y N Gaveto Y N
peer peer
Mands Givesto Mands | Givesto
from Peer from Peer
Peer Peer
P S|P] s P/ S|P| S

30
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Manding for Attention

A Requires MOTIVATION for attention and
interaction from others!!

A Setup

d 2 staff required
AStaff 1A prompter
Astaff 24 delivers attention

31

Manding for Attention cont.

A Teaching Procedure
d Contrive situations where attention is valuable

oStaff 1 prompts chil d
attention (e.g., calls name, taps on shoulder, etc.)

d Staff 2 immediately delivers attention concurrent
with tangible reinforcement (e.g., token, edible,
etc.)

d Staff 1 fades prompts and proximity across trials

d Staff 2 systematically decreases use of tangible
reinforcement

d Eventually target with peers 32

7/28/2015
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Mands for Attention cont.

A Data Collection
d First time Y/N probe data
d Frequency of prompted and unprompted mands

A Graphing
d Frequency of prompted and unprompted mands

33

Curriculum Based Social Skills Instructi

A Assessment data indicate

d VB-MAPP operants are within or have exceeded
level three

d Placement is beyond VIBAPP or other
assessment and continues to demonstrate skill
deficit

A Possibly ready for curriculum based social
skills instruction

34
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Skillstreaming

A First introduced in 1973 (i.e., Structured Learnind
Therapyd Goldstein, 1973)

0 Latest edition (i.e., 2012) includes all the changes
research has found over the past 10 years

A Earlier approaches to social skills assumed all
i ndi vidual s ohadodé effe
were not demonstrated

A Skillstreamingvas derived from a
psychoeducationapproach
d No therapy!
d Active teaching! %

Skillstreamin@ Maximizing Effectiveness

A Group Leader/Trainer Selection
d General teaching skills
AGroup-processor
AManagement of problem behavior
AOverall 8 demonstrate good teaching skills
d Knowledge ofSkillstreaming
ASuggested list of nine skills
d Managing the Group
AOne teacher is sufficient but two is better

36
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Maximizing Effectiveness cont.

A Student Selection
oDat a

ASkills Checklists
A StudentGrouping
d 2 criteria

based
ADirect observation

sel ection

AShared skill deficiency
AGeneralizatiorenhancing principle of identical

elements

37

TEACHER/STAFF CHECKLIST

RENT CHECKLIST

Student Class/age

h Date

Child’s na Birth date

INSTRUCTIONS: Listed below are a number of skills that children are more or less proficient in using.
‘This checklist will help you evaluate how well each child uses the various skills. For
/her behavior

N VATIoUs SItUations

Circle 1ifthe child is almost never good at using the skill
Circle 2ifthe child i seldom good at using the skill.

Circle 3if the child is sometimes good at using the skill.
Circle 4ifthe child is ofien good at using the skill

Circle 5ifthe child is almost always good at using the skill

Please rate the child on all skills listed. If you know of a situation in which the child has particular difficulty
using the skill well, please note it briefly in the space marked “Proble situation.”

i,

B

":a,%/
e

- ok,

Listening: Does the student appear to listen when someone 12
is speaking and make an effort to understand what is said?

Problem situation:

©

. Asking for Help: Does the student decide when he/she 123 45
needs assistance and ask for this help in a pleasant manner?

Problem situation:

. Saying Thank You: Does the student tell others he/she 123 45
appreciates help given, favors, and so forth?

Problem situation:
4. Bringing Materials to Class: Does the student remember 123 45
the books and materials he/she needs for class?

Problem situation:

5. Following Instructions: Does the student understand 123 45
instructions and follow them?

Problem situation:

- 01: 309
Istreaming &< pony

INSTRUCTIONS:  Based on your observations in various situations, rate your child’s use
of the following skills.

Gircle 1if the child is almost never good at using the skill
Circle 2ifthe child s seldom good at using the sk,

Circle 3ifthe child is sometimes good at using the skill
Circle 4 if the child is offen good at using the skill.

Circle 5if the child is ahmost ahways good at using the skill

1. Listening: Does your child listen when you or others 123 4 s
talk to him /her?
Comments:

2. Asking for Help: Does your child decide when he/she 123 4 5
needs assistance and ask for this help in a pleasant manner?
Comments:

3. Saying Thank You: Does your child tell others he/she 123 4 s
appreciates help given, favors, and so forth?
Comments:

4. Bringing Materials to Class: Does your child remember 123 4 5
the books and materials he/she needs for school?
Comments:

5. Following Instructions: Does your child understand 123 4 5
instructions and follow them?
Comments:

6. Completing Assignments: Does your child complete 123 4 s
his/her homework assignments?
Comments:

SKIStTEANUING 117 et romsios e ssinrss s o 0. 38

317
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Maximizing Effectiveness cont.

A Student Preparation
d Individual at first, then again when group gets
together
APurpose of skills targeted
AProcedures used within curriculum
Alncentives
ARules/expectations

39

Maximizing Effectiveness cont.

ASupport Staff or otr
d Crucial piece!!

AParents, siblings, peers, community workers,
other school staff, etc.

ol f familiar with the
APrompting
AEncouraging
AReassuring
ARewarding

40
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Concerns to Consider

A Skill Selection

A Placement in School Curriculum
A Instructional Setting

ATime

0 Frequency of sessions =533times per week
d Length of sessions = about 2@ minutes

A Material
d Skill cards and posters
d Student manual and program form booklets

a1

Teaching Procedures
|
A Core Teaching Procedures
d Modeling
0 Role-Playing
d Performance Feedback
d Generalization Training

42
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9 Steps Within a Session

Define the skKill

Model the skill

Establish trainee skill need
Select roleplay

Set up the role play

Conduct the roleplay

Provide performance feedback
Select next roleplayer

Assign skill homework

© 0N OhAWDNPRE

43

1. Define the Skill

A Very brief, teacher lead, activity
A Necessary step
A Goal A provide some information to

be taught

students so they can understand the skill to

a4

7/28/2015
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2. Model the Skill

A Effective Modeling
d Behaviors are clear, detailed and concise
0 Behaviors are systematic in effort and difficulty

OJEnough repetition to 0
0 Performed by several models
A Effective Observing
d Can relate to model
0 Likes the model
d Can imitate what wasbserved
0 Rewarded for performing behavior observed

2. Model the Skill

3 Stages of Modeling
1. Attention
2. Retention
3. Reproduction

46
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2. Model the Skill

|
A Preplan demonstration as part of prep work for

A Most effective when é
Use at least two examples

Use relevant circumstances

Model portrayal

Mo d el should othink al
Display positive outcome

Follow the correct behavioral steps of target skill
One skill at a time

x Ox Ox Ox Ox Ox Qx

a7

lessonof ocus -wor I6d @ adl e mons

C

3. Establish Student Skill Need

A Behavior rehearsal is KEY to ref#ay

A Prior to role-play establish the level of
practice need for each student

48
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4. Select the First RolPlayer

A Everyone WILL participate!
A Start with volunteers

49

5. Set Up the Rollay

A Main actor determines and describes the real
life situation

A Main actor chooses cactor
A Make as realistic as possible

50
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6. Conduct the RolePlay

A Remind all participants of roles and
responsibilities
oOMain actor follow beha

al oudo

d Co-actor: stay in role
d Other students: observe and give feedback

A Always start each session with 2 modeling
vidnettesd even for review skills

51

7. Provide Performance Feedback

A Brief feedback should follow each rehéay

A Feedback guidelines:

0 Provide reinforcement ONLY after rolplay follows
the behavioral steps

0 Provide reinforcement as immediately as possible
0 Always reinforce both the actor and eactor

0 Vary reinforces

0 Provide enough opportunities for reinforcement

0 Provide substantial reinforcement for improvements

52
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8. Select the Next Rollayer

A Everyone should have at least ONE
opportunity

A Repeat practice as often as possible
A Remember OVERLEARN

53

Skill 10: Ignoring Distractions
|

SKILL STEPS
1. Count to five.
Discuss that counting to five will give the student the time to calm down if frustrated and to
recall the rest of the skill steps.
2. Say to yourself, “Iwon’tlook. I'll keep on working.”
Statements should be spoken aloud during modeling and role-playing.

ntinue to work.

4. Say to yourself, “Good for me. I did it!”

Discuss ways of rewarding yourself.

SUGGESTED MODELING SITUATIONS
School: Another teacher comes into the room to talk with your teacher.
Home: Your brother or sister tries to distract you from your chores or homework.
Peer group: A classmate tries to get your attention in class or to distract you from a game at re-
cess.

Community: Kids are making nois

in the movie, in the library, or in another community place.

COMMENTS

Each time students ignore a distraction, they may make a check mark on an index card or color a
space on one of the self-recording forms (Appendix A). Self-recording efforts can then be reinforced
if needed.

Rewarding Yourself (Skill 35) is a part of this skill (Step 4). Self-reinforcement may be necessary until
the skill can be reinforced by teachers or parents.

144 3 "Strea 3 From Skillstreaming the Elementary School Child: Teaching Prosocial Skills (3rd ed.), © 2012
Skill VYUIYG 17 VicGinne, Champaign - Rosearch Pross (s researcnpross.com, 800-516.2707)

M b ch Pross (

54
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Skillstreamingxamples

A Videos

55

56
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9. Assign Skill Homework

A Necessary for success!

A Only assigned following successful tplay
A Simple at first

A Reinforce success!

A Stages of homework
0 Homework reports 1, 2 & 3

58
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HOMEWORK REPORT 1

Name. Date

skill

SKILL STEPS

FILL IN NOW

With whom will T try this?

When?.

FILL IN AFTER YOU PRACTICE THE SKILL

Whathappened?,

How did I do?

Why did I circle this?

59
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